Street Lane Calculation Policy —Updated 2026

Maths Vision Statement - To encowrage owr children to become lifelong mathematicians by equipping them with a set gf key skills and

This policy contains the key mental and practical, pencil-paper procedures that are to- be taught: it has heen written to enswre consistency and
This document highlights and demonstrutes the importance of childrervs conceptual understanding to support the use of mental calculations,
leading to the understanding of written calculations when needed (in line with 2014 Primary National Cwrriculum). Childrervs understanding of
number should allow them to he able to recognise the most efficient method when completing calculations. In order to achieve this, we follow
the use of a concrete, pictorial, abstruct approuch to develop Mastery Maths on which owr whole maths cwriculum is based upon.

This is underpinned by the use of models and images that support conceptual understanding and this policy promotes a runge of representations
to he used across the school. Mathematical understanding is developed through use of representations that are first of all concrete (e.g. dienes,
counters and multilink cubes), and then pictorial (e.g drawing place value charts, part whole model and har model) to then facilitate abstroct
working, (e.g. mental calculations and, formal written methotds).

At the centre of the Mastery approuch to the teaching of maths is the belief that all children have the potential to succeed. They should have
access to the same curriculum content and, rather than heing extended with new learning, they should deepen their conceptual understanding
explanations using the correct mathematical language.

It is important to recognise that the ahbility to calculate mentally lies at the heart of maths. Understanding of place value, fluency in mental
Within this document, there is an overview of the expectations for each key stage, a breakdown of the calculation ohjectives taught for addition,
subtraction, multiplication and division, key vocabulary and a glossary of terminology relating to Mastery Maths. Each calculation objective is
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Objective Concrete Pictorial Abstract

Year 1 Introducing Part Whole Druwing Part Whole Models Writing Part Whole Number
Children to use figures and hoops to create part | Children to draw representation to- | Sentences

Additon of whole models. show understanding of part and Children to write the calculation

10. Children to use the hoops and numicon/ Children to use sentence stems to Children to start to develop a

Cuisenaire rods.

show the part and whole.

answer). Use of sentence stems.

8

2| 6

6 +2 =8 six add two is the same
8 = 2 + 6 cight is the same as
(equivalent to) six add two.
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? 7
Continuous | 4 | 3 | l ? J A/I
Number bonds | Representing Numher Bonds to 10 and 20 Drawing Numher Bonds to 10 and, | Oracy and Writtenn Numhber Bonds
to 10 and 20 20 to 10 and 20
Use of:
Bar Model 10
Numicon 4 ] 6
10
Part Whole Model Ten is the same as six add, four
10 = 4 + 6.
Multilink Cubes
Ten is the same as (equivalent to)
€ece ceszes (D o
4+6=10

Tens frames and two-sided counters (yellow and,
red are avuilable in school)

6 parts add 4 parts the whole 10.

Tens Frame

Four add six is the same as ten.

6 +4=10
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Six and four is equivalent to (the

same as) ten.

Representing Number Bonds Within 10

Multilink Cuhbes:

Part Whole Models with Counters/ Figures:

=)
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Use of 5 Frumes:

Drawing Numher Bonds Within 10

Bar Model:

7
3 | 4

Part Whole Model:

Children could drow the counters in
the bar model or part whole model
and use the sentence stems to say

what is being represented.

Written Numher Bonds Within 10

Children to write the calculations
and to use sentence stems to read
out the numbhber sentence:

3+7=10
7=3+ 4

(Reminder of one digit per square)

Make swre to include examples
where one of the parts is zero.
Encowruge to write their numhber
sentences in different orders and to
the equal to sign (not that it
means answer).
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Understanding,
place value in
teen number:

Representing understanding teen numhers as a
complete 10 and some more

Tens Frames:
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000

0)@)@]

Bead Strings (Rekenrek):
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Part Whole Model (with ohjects):

Druwing understanding teen
numbers as - complete 10 and,
some more

Children can draw tens frames in
their books, draw part whole model
or hase ten.

Part-whole
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Written/ mental understanding,
teen numbers as complete 10 and
some more

1 ten and 3 ones is equivalent to 13
ones

1 ten and 3 ones is equal to 13

10 +3 =13




There are 10 parts and 3 parts so the whole is 13.

10 parts add 3 more parts makes a whole of 13.

Counting and,
adding more.

Counting and adding more
Use of figures/ counters.

Children to use sentence stems to support them:
1 more than fifteen is the same as....

Fifteen add one more is equivalent to......

Use af whitehowrd number lines using ohjects or
counters:

000000000 000000 @
0

Counting and adding more
Children to drow base ten in their

Children to draw number lines:

+3
lhAn
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Counting and adding more

3 more than 15 is 18
3+15=18

15 add 3 more is the same as 18
15+3=18

Children to start to create their
OWT stories:

Miss C has 5 pennies but I have 6
more than Miss C. I have 11

pennies.




Encowrngement of children writing the numhers
on the numher line with a support map. Children

Encowruge children to link their knowledge of
numher honds within 10.

Use af multilink cubes and base ten.

Adding the
ones.

Adding the ones

Children use a range of manipulatives to
recognise how to add the 1s to find the total
iciont]

Bead strings:

+
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+

Adding the ones

Children to draw the tens frame of
the base 10 in their hooks to

Olooqji
Children can do this alongside the

numhber sentence to support their
understanding.

Adding the ones

Children recognise that a teen is
made from a 10 and some 1s and,

within 10 to work efficiently.

Children can verbally explain how

I know 2 add 3 is the same as 5
and I have 1 ten so I have 15....

12+3=10+5=15




2+3=5
12+3=15

using to bridge the 10. numhber bonds to hridge the 10. numhber bonds to bridge the 10.
knowledge of
numhber bonds | Must include the understanding of zero. Children to draw the tens frame in | Children able to verhalise their
to bridge the their hooks to support them: understanding:
10. Use of bead strings:
I know 7 add 3 equals 10 and then
-9000000000———O0- H-H I add 2 more
OO

Tens frames:

Qe Children could also use a numhber

900 O line to support them:

QIO

3\l
Base 10
i!+ _ |+:

Numicon (placing the ten on top):




7+5=13

7 add 3 is the same as 10.
So, 7 add 5 is 10 and 2 more.

Concrete Pictorial Abstruct
Year 2 Counting on in tens Counting on in tens Counting on in tens
Addition
Children to have a strong understanding of place | Children drawing out the place Children ahle to verbalise their
tens. the use of the part whole model (the use of the | the calculation to support their relationship with place value.
term value is extremely, key). understanding. Number 10 more
Children to Use of Base Ten/ Introduction of Place Value Tens Ones | 22 32
have a strong | Counters (linked to place value): -
understanding, Q0 00
that addition b o
is I H 00 22410
so can be done 11 Use of the bar model to further
in any order. develop their understanding of
Counting on in | yse of 100 square with counters: more:
2s, 3s.and 5s
Jrom O (this i ;
will help, Miss L has 10 more pennies than

Miss M. Miss' M has 26 pennies.




children to
later make the
link with

ttinlication)
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Miss L 26

Addition of 2 digit numhers with
ones (bridging the ten).

Children can also use the number
line to support them::

+4 +3

1 1 Il 1 l 1 1 1 1
T T T T T T I T I

26 27 28 29 30 31 32 33

Addition of 2 digit numbers with
ones (bridging the ten).

Children able to verhalise their
understanding:
26 add 7 is equal to 33 because 26

add &4 is 30 and then I have to
add 3 more.

Adding 2 digit numhbers with ones (adding the
ones)

numher honds to 10.

Adding 2 digit numhbers with ones
(adding the ones)

Adding 2 digit numhers with ones
(adding the ones)

Children able to verbhalise their




Children use their knowledge of numher honds to
add the ones — understanding the use of term
‘exchange .

Use of base ten/place value counters:

Tens Ones

Tens

Children to verhalise what they are
to place value):

6 ones add 7 ones is 13 ones.

20 and 13 ones is 33 ones

26 +7 =20 +13 =33

I know this as I have exchanged 10
~— ones to 1 m;therL ’
26 +7=
Children to Addition of 2 digit numhers with 2 digit numhers | Addition of 2 digit numhbers with 2 | Addition of 2 digit numbers with 2
start with (starting with, understanding of just adding digit numhbers (starting with digit numbers (starting with
understanding multiples af 10) multiples of 10)
of adding tens | Use of place value counters/ hase ten:
by using the Children to draw the place volue Children able to verbalise their
with the calculation to support pictorials (links to place value)
knowledge of understanding:




number bonds | = = 26 + 50 = 76
with 10 (links 20 T | o
00

to place 00 00
value): 00
Eg
20+ 30 =

Use af hundred square with counters to support
2+3=5s01 | (linksto counting on in 10s):
know
20 + 30 = 50 “7”|
tens is equal ale
wStens ||

Sentence Stems:

I have 2 tens and 6 ones. IfI add 5 more tens

then I have 7 tens and 6 ones. I have 76.
Addition of 2 | Addition of 2 digit numhers with 2 digit numhbers | Addition of 2 digit numhers with 2 | Addition of 2 digit numhbers with 2
digit numbers | (no exchanging) digit numbers (no exchanging) digit numbers (no exchanging)
with 2 digit
numhbers (no | Children to start with using place volue counters: | Children to- draw the place value
exchanging) and hase ten to add the ones and the tens grid or base ten alongside the




Iy (und ling of partitioning and
recomhining place value):

26 +32 =

Children to verhalise their understanding:
2 tens add 3 tens is equal to 5 tens
20 add 30 is equal to 50

6 ones add 2 ones is equal to 8 ones
There are 5 tens and 8 ones altogether/ in total.
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calculations to show their

3less|

20 + 30 =50

6+2=28

50 + 8 = 58

Children ahle to complete
calculation mentally or without
pictorials:

20 + 30 = 50

6+2=38

50 + 8 = 58

Mental calculation should be
encouraged to rally show children's

Children to
start with
building, the

Addition of 2 digit numhers with 2 digit numbers
(with exchanging)

Addition of 2 digit numhbers with 2
digit numbers (with exchanging)

Addition of 2 digit numbers with, 2
digit numbers (with exchanging)




of adding, Children to use the place value grid with counters | Children to draw the place value Children to understand place value
numhber bonds | and base ten (set out like the written calculation | grid and counters in their hooks to set out the written method:
to 100 and method): alongside the written calculation.
within 100
using their
number bonds T©®
to 10 to Fi1r3
support: +2|a
Eg £
45 + 35 = T)|0

3|6
45 + 55 = 219

6)5

Some children may he able to

36 +29 =
6 ones add 9 ones is equal to 15 ones
3 tens add 2 tens is equal to 5 tens and then I

add the exchanged ten. In total I have 6 tens
and 5 ones

understanding, of bridging, the 10/
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numbers. QOO0 EMON000 746+3=16
o0 [ [ | @000 7+6+3=16 | [T[[[[] r [7+6+3=16]
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Year 3 Addition Unitise 100s 10s and, 1s to build, 3-digit & & & Recognise and, place numbers
numhers. S gy B2 on a numhber line and count
Stmng,d,evewpnwntoﬁ hackwards and forwurds to
using their knowledge of 1,000.
place volue to carry out 100 200
mental calculations




Count in steps of 10s and 100s and

-
the progression of the SIEP O 0 4 4 4 s use equipment and place value L= CEIEIEIE
ket | ) )GCGIGNGIGE) | e nterspty | (=] 0[=10] 1]
Use of partition to build .
conceptual Understand the links hetween, 1s 10s and Use part whole models to
wndzrstundmg,bejom 100s. represent numbers up to 1,000.
Jormal written method. ©00099OeBO S 0
C0099S 99O O 2
9999999 SO9 3
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OO0 99OOOS O 60
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90099 O BO BI00
g%wm 3 hundreds + 5 hundreds =8 hundreds 500
100. @
add, and sul 300 + 500 = 800
including: o three-digit e . - (7]
rumber ang. 1,  three- LR +164 (=)
digit numher and 10s, a oo PR
100s Add with 3-digit %4
numhers Adding a 3-
digit number and. 1s Write out the calculation alongside any
using models Add and concrete resowrces to link it to the written )
up to 3 digits, using 265 | 164 | m}_?




3-digit number plus ones
with no exchanging.

Use numhber honds to add the 1s.
214 + 4 = ? Now there are 4 + 4 ones in
total. 4 + 4 = 8 214 + 4 = 218

Base ten

Part-whole model

218

21k

Column addition

214

218




Place value counters 218
H T It yARS
©® | 0 000 Bar model
o
@0
0
To add a 3 digit numher | Use knowledge of numher honds to add the | Use knowledge of numher honds to | Use knowledge of numher
and tens no exchanging . add the tens. honds to- add the tens.
351+30=7?
234 + 50

feve + #eevvv

234 + 50

There are 3 tens and 5 tens altogether.
3+5=8

In total there are 8 tens.

234 + 50 = 284

Base ten
Place value counters and, the place value

grid

5tens + 3tens = 8 tens
351 + 30 = 381

Bar model
Part-whole model

I knowthat3 +5=8
So, 30 + 50 =80

234 + 50 = 284

Column addition




300 + 500 = 800

Write out the calculation alongside any
concrete resowrces to link it to the written

214 + 100 =
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To add a 3 digit numher | To apply knowledge of numhber honds when | To apply knowledge of numhber Column method
exchanging. 3 hundreds + 5 hundreds =8 hundreds ?1T40
R [CEOEE 300 100
@ 314




214

100

314

Adding numhers up to 3
digits with exchanging Use place value equipment to- make and
starting with concrete combine groups to model addition.
and then the column

pae_{_tee_{_ow |

..H"_"m +164

_HITTT

O

275+ 16 = 291
Estimate the answers to- | Estimating 98 + 17 = ? Use number lines to illustrate Building up known facts and
questions and, use inverse | 100 + 20 = 120 estimation. using them to illustrate the
operations to check inverse and to check answers:
answers. . ]| I 98 +18 =116 116 - 18 = 98 18 +
e AN et - 3 S o L . o _ _
90 100 98 =116 116 - 98 = 18




Encowruge children to use their own
equipment to represent problems with one
or more steps.

Children understand and create har
models to represent addition

problems. 275 + 99 = ? 275 + 99 =
374

Use representations to support
choices of appropriate methods.
I will add 100, then subtruct 1
to find, the solution. 128 + 105 +

more xaddwon 83 = ? I need to add three
and subtroction These representations will help them to 374 numbers addition problems. 275
select appropriate methods. | ! ) +99 =7?275+99 =374
[ 275 | %1 ] 128 + 105 = 233
233
? I
— 265 | [ ! ]
265 | 164 +| 128 | 105 | 83|
164 I
3le
f ' 1
[ 23 83 |
Objective Concrete Pictorial Abstract
Year 4 Add numbers with up to 4 digits Children Draw representations using place Continue from previous work to
Strong, development of continue to use dienes or place value value grid. carry hundreds as well as tens.
using their knowledge of | counters to add, exchanging ten ones for a Relate to- money and measures.
place value to carry out | ten and ten tens for a hundred and, ten oo % 00! o0
mental calculations hundreds for a thousand. e 5 e®
. ee
WEPTUQX’QSWOTLW Hunilreids l Tens | [ines 3 5 I 7
the progression gf the % 00 o ::.
- o®
written methods. :0 °® + ‘3 Cl G
T 7 15 3 393
I |




[ Thousands | Hundreds | Tens Ones Thousands | Hundreds | Tens

Ones
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Concrete Pictorial Abstract
Year 5 Addition Use of place value (and rounding) Use of place value (and rounding) | Use of place value (and
knowledge to estimate the addition of krwwted.gzwestinmwﬂwaddjﬂmv rounding) knowledge to
4 digits. numhers with more than 4
discuss estimation: Children to represent their
) the use af part whole models to understanding with their
' support them: knowledge of place value:

5,000 600 ) 70\\\ 8 \, 2
AN ANV AN AN

45 thousand and 23 thousand altogether is

68 thousand. However; I know I then have

more as I have 6 hundreds and 4 hundreds.

This can be done in @ numhber of ways of

partitioning (e.g. just focusing on the total
of thousands in both numhers).

— 3,458
45 6?&
< / \‘_\_

eooy(w0) (0 )(s ) @6&)

45,678 + 23,456

Estimation:

45,000 + 23,000 = 68,000
However; I also know that 600
+ 400 is equivalent to 1000 so

the answer is going to be
slightly, greater than 69,000.




Addition of whole numbers with more than | Addition of whole numhbers with Addition of whole numbers
Check children have a 4 digits using the formal written method. more than &4 digits using the formal | with more than 4 digits using
mental addition (Inclusion of the addition of more than two
reasoning with their whole numbers).
knowledge of place (Inclusion of the addition of more | (Inclusion of the addition of
value: Use place volue equipment to represent than two whole numhers). more than two whole numhbers).
Eg: Represent additions, using place Use column addition, including
Use af the place value grid and, place value | volue equipment on a place value | exchanges.
1200 + 1450 counters to explain understanding (this to grid alongside written methods.
bhe done alongside the written calculation to Hhh A T ©
. . TTh Th H T 5} I 9 1 7 5
2345 + 435 support understanding): — ~ P A
T T v T 5 ) ©e0e6|e 0OOOC00000 3 7 5 9 2
28'000+5’000+230+ e COOO0000 9009 o0 | '
e sesee/e 9000000000 iongadd to exchange 10 tens for a
TThTh H T O
2 0 I 5 3
#1941 75
3 93 28
problems. i problems.
Use of the Cuisenaire rods to represent the | I 1
har model: ( easa | £28,370 | 6725 | Use approximation to check
whether answers are
reasonable.

Jen | £2600

Holly | £2,600 I£1,450|




Jen £2,600 TThTh H T O TThTh H
Holly | £2600 | £1.450 ] }? 2 3 405 2 3 4
L : ) + 7 8 9 2 + 7 8
Ea050 2 0 2 9 7 3 1 2
ThHTO ThHTO 0 1
2 6 00 2 6 00
+1 4 50 +4 05 0
4050 6 650 I will use 23,000 + 8,000 to
' check. Reasoning logically
when the answer cannot be
correct.
Adding tenths (use of place value Adding tenths (use of place value. | Adding tenths (use of place
knowledge to- support reasoning and mental | knowledge to support reasoning, value knowledge to- support
calculation).
Use a bar model with. @ number line
Two lengths of fencing are 0-6 m and, to add tenths: Understand, the value to support
02 m addition:
What is the length altogether? i o
e e o ) 6,2_8
0-6m 0-2m T 10 10 10
WM 0 01 02 03 04 05 06 07 08 04 |
6 tenths + 2 tenths = 8 tenths
06 +02=08 06 +02-=08
Use of place value counters. 6 tenths + 2 tenths = 8 tenths
| T | o] Tth
8% Exchanging (understanding of a Exchanging (understanding of a
Q0 whole): whole):
00
0.8 +0.7 0.8 +0.7




One Whole (1.00r 1 ) g 7 15

' ¥ E‘l‘ E:E =15
utle e 050r 5
- - 8 tenths + 7 tenths = 15 tenths
o1 [ o fos [os ‘ ‘ [ = 1 whole and, 5 tenths
Bead string, and rekenrek: 0.8+0.7=15
(Children then using their
conceptual understanding to
recognise that 5 tenths is
equivalent to a half)
Exchanging (understanding of a whole):
0.8 +07
T Tth

&
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Also done with base ten and tens frame and

Children to develop their
mental calculation
recognising the link with
numher honds to 100
and numher honds to a
whole. Writing the
questions as fractions to
support their reasoning;:

E.g:
0.65 + 0.35 =

0.52 + =1

Adding hundredths.

of decimals

65p + 82p

£0.65 + £0.82

Adding hundredths.

Use of the hundredths square or

001 D02 003 004 005 006 007 008 009 010
on 012 013 0l 015 016 017 018 018 020
021 022 023 024 026 026 027 028 029 030
031 032 033 034 035 036 037 038 039 0.40
041 042 043 044 045 046 047 048 049 050

051 052 063 054 055 056 057 058 059 060
33,55
100 100

081 062 063 064 065 066 067 088 069 070
071 072 D73 074 075 076 077 078 079 080
081 082 083 084 085 086 OB7 088 0.89 080

081 082 083 094 085 086 087 088 089 100

Adding hundredths.

Understand the value to support
additior:

65 82
100 © 100

147

=£1.47
100
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Bead strings and rekenreks to represent
having a whole.

Use of base ten.

Adding decimals using the formal written
method.

Use place value equipment (counters and
hase ten) to represent additions alongside
the written method to support
understanding:

Adding decimals using the formal
written method.

Use place value equipment on a
place value grid to represent

0 . Tth Hith
(OO ] @8

il 0/c00 ©)
-looo | |eee
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0 . Tth Hth O - Tth Hth gT
. 000 0 ee 09 2 | Tnclude where the '
0000 ‘0.3 3 eamples +03 3
2 5 | umbers af decimal places are -2 s
-looe | (oo | different |
o ' Include additions where the
different.
33.23 + 8.91
Concrete Pictorial Abstract
Year 6 Addition Selecting mental methods for larger Selecting mental methods for larger | Selecting mental methods for
numhers where appropriate numhers where appropriate. larger numhbers where
appropriate.
Represent 7-digit numbers on a place value | Use a bar model to support
mental methods. support mental calculations
257000 + 99,000 = ? with larger numbers.

M HTh TTh Th H T o
o0 0000 © =l 000 >

2,411,301 + 500,000 = ?

This would he 5 more counters in the HTh
place.

So, the total is 2,911,301.

2,411,301 + 500,000 = 2,911,301

( £257,000 I £100000 ]

I added 100 thousands then
subtracted
7 thousand.

257 thousands + 100 thousands =
357 thousands

257,000 + 100,000 = 357,000
357,000 - 7,000 = 356,000

795,000 + 6,000 = ?
195 + 5 + 7 =207

195 thousands + 6 thousands =
2017 thousands

So, 795,000 + 6,000 = 207,000




So, 257,000 + 99,000 = 356,000

Chﬂdmshﬂuld,bedmnmtmﬂng,a,szcum

at this stage.

C 3 ard Selecii pic
methods

Di imilarities and digf
betwmn,matlwd&cmd,dwose

Use bar model and numhber line
representations to- model addition in

contexts.

+| hour

12:05 13:05 13:13

32,7145 + 4,302 = ?

TTh Th

3 2
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Column methods are also used
mental methods are not

icient,
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Subtraction

Concrete Pictorial Abstruct
Year 1 Subtroction Fmapwt Fmapwt Lfotr:eis\.vholeis and is a part, then the other
lus is
Focus first on Drawing part whole models, tens fraomes, Thebo:dto for—_is
knowledge of numher | There should be 5 people/counters or bar models to support their isapar,isapartand —is the whole.
honds to represent altogether: We have 3 so- how many, understanding of applying their
parts before huilding subtraction. 10=06+
to random wholes
within 20. Use of @ + 6 =10
concrete and pictorial
to explore the Q. ‘ 10 10-6=4s010-4=6
different ways the
number sentence ‘ 6 ?
could, be written, Tens Frame:
(relationship hetween
addition and
| . ) . . . . . Concrete ﬂ L [ [ [ eele
o ’ ’
Lots of reasoning and, Discrete MJ [] | [(TT] H /]
problem solving to be | Numicon: I 2 3
done with concrete l
oh‘;zd:s‘ to d&fel% Combination ...
understanding, ) .
Continuous ‘ 4 ‘ 3 || ? JE ]




7—3=

4

IL1 place a 6 block on top of the 10,
how many more are needed?

Fact Families - the Eight Facts

Objects to he laid out for children to
the use of part whole models, numhber
Jrames, numicon etc)

o0
o0

Fact Families - the Eight Facts

Children to represent the eight facts
whole models

el =

Use af the har model to help state the

Fact Families - the Eight Facts

Children to he able to write and

6=2+3
6=3+2
3+2=6
2+3=6

N O O
|
oSN W
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w WwN




Children to talk through or use the
counberstoshowthzaghbﬁact&}mm

‘ ) D)
WAS /A S A4S A4S S A4S 4

Child A has 6 teddies and then she gives
2 to their friend. She now has 4 left.

RABRAE
()
0 2

Use of bead strings:

Understanding Subtraction as Taking
Away

Children to- draww and, cross out pictures
to support understanding, enwumge/rhe
to show the link):

000000 BN

Use af @ number line (counting
hackwuards):

FYYY)

o T
NES
g 4+
o
i+
o+
] ==
0o+
04
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Understanding Subtraction as
Taking Away,

Children ahle to verbally show

their understanding and write
number sentences. Children able
to count hackwurds.




Finding the Difference
Using groups of ohjects to” create stories

and, develop the language more than,

3
000
YVOOOO PP
The are 3 fewer/ less red than yellow.
There are 3 more yellow than red.

The difference between the red and
yellow is 3.

Child A has 3 less than me.

Finding the Difference

Use of drawings of counters or bar
model to- support understanding:

12
|

Use af the numbher line to show
understanding:

The difference hetween 10 and 4 is 6. 10
subtract 4 is 6.

Finding the Digf
Children able to verbalise their
subtraction.

The difference hetween 10 and 4
is 6. 10 subtruct 4 is 6.

Recap of numher
honds to 20.

Suhtraction Within 20

Use of numher bond knowledge to
bridge the 10:

Suhtraction Within 20

to support them

Suhbtraction Within 20

Children to verbally show their




Do we wunt
suhbtraction of, 10s.

@
@

—_—

13-7-=
13 subtruct 7
The whole 7 is made of 3 parts and, 4

parts so I can take away the 3 and then
the 4.

O
O

e

Use of the number line:

-4 -3

© 1 2 3 & 5 67 8 9 0N RDB™BS BT BB 20

knowledge of numher bonds to
bridge the 10:

13-7=

13-3=10

10-4=6
(Remind them that the equal
sign means the same as so it

cant be lined up in one line e.g.
13-7=13-3=10-4=6)




-
Concrete Pictorial Abstruct
Year 2 Subtraction Subtructing Multiples af 10 Subtructing Multiples of 10 Suhtructing Multiples of 10
Spend time recapping | Children to start with building the Drawing representations through the use | 80 - 60 =
children to-have a using the relationship with the 8-6=2
secwre understanding | knowledge of numhber honds with 10
and recall of the (links to place value): 8 tens subtruct 6 tens is equal
addition and, { 100 _ ] to 2 tens
subtraction facts to s B 30
20. "‘,x l I 80 - 60 = 20
. 10 tens subtruct 3 tens is equal to 7
Links to be made tens.
10s.
Children to he taught | 50 - 30 =
that subtraction, (3) 5“‘\@ (50
unlike addition, 5-3=2s01know e S p
cannot. Children to
read the subtruction | 5 tens subtract 3 tens equals 2 tens
guestions out
(children can still 50 - 30 =20

Jind this very




challenging in Year

2 tens add 3 tens is equal to 5 tens

Subtructing the ones (no bridging of the

ten)

Use of place value counters and base
ten:

56 - 4

T 0

o0 |00

00 |00

O |00
Children to use place volue language to

and ones column.

Children to physically subtroct the 4
ones.

Subtructing the Ones (no bridging of the

ten)
Children to draw the place value grid
alongside the calculation to support

Bk 0

00
QD
o |90

56 - 4 = 5 tens and 2 ones = 52

Use af @ number line (this can also he
concrete):

Subtructing the Ones (no
bridging, of the ten)

56 is 5 tens and 6 ones

5 tens and 6 ones subtruct 4
ones is equivalent to 5 tens and
2 ones.

56 - 4 =52




the ten the ten bridging the ten
Using knowledge of numhber honds Drawing out the tens frume alongside 43 -8 =35

43 - 8

Recap understanding of partition (43 is

4 tens and 3 ones)

Tens Frame:

(XX XX
eeoee
(XXX X)
XXX
90000
OO0
(XXX )
eeeee . .
)
e 3 (s

43 - 3 = 40

40 - 5 = 45

3
2l
DDB% é

.

3

00 00
00 00 ©0
e 00 0o
e 00

S- Sl
]

:
3
s
3
g
:
:

physically showing what they are

:

43 -3 =40

40 - 5 = 45




|||||||||||
|||||||||||

16 17 18 19 20 21 22 23 24 25 26

24

24

Subtructing a. 2- digit number from a 2-
digit number (nor bridging)

57 - 24

counters/ base ten (children to try with

hoth):

T 0
o0 |00
© @
00 |00

00

Children to use the correct place value
language.

Subtructing o, 2-digit number from o, 2-

digit number (no bidging)

Children to draww out the place value
calculation to support their
understanding:

v e
00 |00
o |0

29 @0

57 subtruct 2 tens is equal to 37 and
then subtruct 4 ones.

Subtructing o 2- digit numhber
Jrom a 2-digit number (no
bridging)

Children showing a secure
to explain their process using




Expanded method to- | Subtructing a 2 digit-numher from a 2- | Subtructing a 2 digit-number from a 2- | Subtracting a 2 digit-numhber
support children's digit numhber involving exchanging. digit numhber involving exchanging. Jrom a 2-digit numher involving
moving, on to the Use of place value grid and place value
compact methot. counters/ hase ten (children to try with, | Children to drow out the place volue
hoth): grid and counters alongside the formal | Children to use the formal
written method to support their written method when necessary
30 57 - 39 (some children may start to understanding: Expanded developing on to the
40+75 recognise that they can subtruct 40 and compact:
.20+ 7 add 1)
Using column T 0 30 1
subtraction, exchange 00 OO 40+ 5
1 ten for 10 ones.
Thensubtract the1s. | OO | OO -20+ 7
Then subtract the. O |00
10s. @
T 0]
00 |00
00 |00
OOO
O\_/




4 5
00 000 g
00 |000
Q00 T O
o°o 3% I5
000 -
00
T O
3% I5
-2 T
- s
00 000 T O
20 000 s
ﬁao | 8
@00
DOD
@0
Build to formal written method, being
completed alongside the place value grid
as they work through the calculation.
Concrete Pictorial Abstruct
Year 3 Subtruction
Subtracting 100s 10s | Use known facts and, unitising to Use known facts and, unitising to Understand the link with
and 1s no exchange | subtruct multiples of 1, 10 and, 100. subtract multiples of 1, 10 and, 100. counting back in 1s, 10s and,

100s. 400 - 200 = 200




50 -20 =30 500 - 200

4-2=2 40-20 =20 400 - 200 =

200

k il Il I i i

0 100 200 300 400 500

400 = 200 = 200

Use known facts and, unitising
methods. I know that 7 - 4 = 3.
70 - 40 = 30 Therefore, I know
that 700 - 400 = 300.

Subtracting 1s across
a 10 and 10s across @
100.

Column method with
regrouping.

Use Base 10 to start with bhefore moving
on to place value counters.

Start with one exchange hefore moving
onto subtructions with 2 exchanges.

Make the larger number with the place

value counters
©| e | o
o0 |00 o0 _ ‘:;

ol

Start with the ones, can I take away 8

Jrom 4 easily? I need to exchange 1 of
my tens for 10 ones.
@ | @ ] - = Lttt
G0 (0@ |ee0® 234
0000 =
0000

Now I can subtroct my ones.

Drow the counters onto a place value
grid and show what you have taken
away by crossing the counters out as

well as clearly showing the exchanges
youw make.

Just writing the numbers as shown here
shows that the child understands the
method and knows when to

exchange/regroup.

Chudmcanstartthw}crrmul,

F28-582=10

Moving forward the children use
a more compact method. This
will lead, to- an understanding of
subtructing any number




@|@|-

0 (00 |eeee | > g 0
L 1 = - 2
20300 5
Subtruction of Continue with using place value Use af part whole model and bar models | Use of column method can now
numhers up to 3 counters and base ten with column to help with missing number problems. | start to be applied to- word,
digits. method written alongside. @ - - problems as well.
Hundreds Tens Ones. -'-4'35 [ Hondreds Tons Ones ; |
LI E °9g0 9099 (o [ 7 | == ¢ -
- Il 12;;’ i //93 @ ° 2 g There were 435 students in a
it | s schoot. 273 gf them went on a
| 435-273=162 at school?
435
— 273
162
Concrete Pictorial Abstract
Year 4 Subtruction Now look at the tens, can I take away 8 | Continue use of part whole model and | Choose appropriate method to
tens easily? I need to exchange 1 har models to support with missing use for calculation. E.g.
To subtract up to hundred for 10 tens. numhber questions and understanding of | 2300 - 1000 would, not
4-digit numhers. ®| ® | o) suhbtraction. necessarily require use of @
Calculacions wﬁm maho-dl.
O @@@ 0000 232 31
OVEOe @
To also use Year 3 OEOO 4357
methods for @ 4357 — 2735
regrouping. T
Now I can take away 8 tens and 1622

2735 I o




146

O ‘ E:} | . Cakciylatiarn
o) o000
0.0 (Y 88

Show children how the concrete method
links to the written method alongside
yowr working. Cross out the numhbers
when exchanging and show where we

write ow new amount.
Concrete Pictorial Abstract
Year 5 Subtruction
Chousing Efficient Subtraction Methods | Choosing Efficient Subtruction
Continued use of the Methods
har model and part 50, 000 - 9,000
whole model to To subtruct two large numbers
support childrervs Using the place value houses/ that are close, children find the
understanding. knowledge to recognise that it is 50 difference by counting orn.
thousands subtruct 9 thousands. 2,002 - 1,995 =7
Continued
language (place to support and explain understanding: Use af rounding:
value, comparutive
adjectives and 250,000 thousand times smaller is 250 | 567 - 99
difference). and 9000 a thousand times small is

equivalent to 9. 250 subtruct 9 is 241.

241 a thousand times higger is 241,000.

567 - 100 + 1 = 468

Use of place value:

12,462 - 2,300 =




Children to be given. | Subtruction of numhbers with more than | Subtruction of numhbers with more than | Subtraction of numbers with
mixture of question | &4 digits that involve exchanging. 4 digits that involve exchanging. more than &4 digits that involve
to recap their exchanging.
effliciency with Children able to explain in terms of Represent the stages of the calculation
mental calculations. | value. using place volue equipment on a grid. | Use column subtraction
alongside the calculation, including methods with exchange where
Use place value equipment to exchanges where required. required.
understand where e; we
required. 15,735 - 2,582 = 13,153 TThTh H T O
86 '27'0 9 7
TTh Th!H[T | TThth H 1 [ Tih Th H T 0 | tththu 1- 1 8 5 3 4
o mufaoooluo oou'[ EEEY 00000 88000 000 oooﬁﬁ‘ 'S 71 43 5 6 3
Now subtract the 10s. Exchange | hundred for 10 tens. Now subtract the 10s. Exchange | hundred for 10 tens. 62,097 - 18,534 = 43,563
—Tth | T | H | T | O | TThTh H 1 TTh Th [ T | o | ThTh H '1
® mu‘ooo»Eoonl”m e Z e 00000 ozooo szizzioouﬁ‘ B E Z ;
E
Subtract the 100s, 1,000s and 10,000s. Subtract the 100s, 1,000s and 10,000s.
TTh Th [ H [ T o] TT"TS" ; 1 [ T o] TThTsh ; .
o mgwﬁﬂ:&:z omn} -l oooﬂ‘ ‘gﬁn‘ 09800 oooﬁﬁ‘ -
l ooe I3 | g Ll ] I 3 |
Checking, strutegies and representing Checking, strutegies and,
subtructions representing, subtructions
Bar models represent subtructions in Children can explain the

Athletics Stadium [ 75,450 ]

42,300
15,735 2

Hockey Centre

Velodrome




((Bella's working ) Correct method

calculations.
I calculated 18,000 + 4,000
memfal[y/tacheckmg/
Suhbtructing decimals Subtructing decimals Suhtmctmg,dzwrwb
Use of place value counters to explore Use a place value grid to represent the Children should be able to use
number honds to 1. stages af column subtruction, including | mental calculations to
exchanges where required. demonstrate their
Explore complements to- a whole number understanding of value (decimal
by working in the context of length and. | 5-74 - 2:.25 = ? Jractions) and use of numhber
momney honds to 1 (linked to- numhber
honds to 10 and 100) when
[ 04‘“’,"‘ : oomplaﬂngbaswdwmaL
e subtructions.
Im—Dm:[:]m Use,cohumwbjtruaionwixh
1-049=7 vulua mduchng,wo}imwng,
numbers with different numhbers
100 49 51 of, decimal places.
100 100 ~ 100
3921 -375=7
place value counters to support

understanding. How many more tenths




O - Tth Hth Thth

and how many more hundredths would o . Tth Hth 0 -Tth
make a whole? Links to numhber honds. 00000 , COOOL|000® 57 3 -9 2 |
#2237 B U
1is eq,w,val,wt to a whole so Wﬂ)’ it Exchange | tenth for 10 hundredths. — ]
. . to 0 . Tth Hth O -Tth
s equivalent to o hundred hundredihs. | oo g0l (00000 00008| 57
, . - |o® 00000 - > >
Links to pence in a pound to value of a Ee®
whole. Now subtract the 5 hundredths.
o) ° Tth Hth O - Tth
£1.45 - £0.98 = 00000 (OO0 0008d| 5 7
. |©@ 000es - 2 -2
145p - 98p = PEDE e |
Now subtract the 2 tenths, then the 2 ones.
O . Tth Hth O - Tth
145 98 _ 47 OOODD %@@ ::::: 5 <
. -2 2
100 100 100 PEBE =51
Concrete Pictorial Abstruct
Year 6 Subtruction Comparing and selecting
efficient methods
Continued use of the
har model and part Reinforcement of Year 5.
whole model to
support childrervs
understanding.
Continued
reinforcement of
language (place
value, comparutive
adjectives and




N ultinlicati

 Objective | Pictorial Abstract
Repeated, There are 3 plates. Each plate has 2 star Write addition
addition @@@ hiscuits on. How many biscuits are there? sentences to describe
Use of language
‘lots of ;
2+2+2-=
e
T+ 3+ 3 3’.»01;&@2
2+2+2=6
Use different ohjects to- add, equal -1 = ="
0 1 23 4 5 6 7 8 9 1011 12 13 1415
5+5+5=15
Dmmr@oﬂamg&tosuppm’t
Counting, in 2s, ®® e ) [ )
5s, 10s
Pre passport %%
avuilable to
support




\AAA

s
@eeeE]
.Q... 90000
<O e
L‘.:ilii‘@illl::%
elboblbe [ OOOOO]

01 2 3 %5 67 89 WM RBRB WY R

10 Times Tables:

e

303030307
‘V D & ‘[_]




Create arrays using counters/ cubes to Draw Use an array to write
Arrays- show multiplication sentences. eeee multiplication
showing e 0@ sentences and
commutative ea reinforce. repeated
multiplication ® @ addition.
+- sesse
@ a
4 lots o/ groups of 00000
2°8 5+5+5=15
3+3#3+3+3=15
2 lots of/ groups of 4 = 8
Use of the har model
8
2 2 2 2
Doubling Douhble 5 Use of drawing of counters into groups and
use gf the har model (which could have
Starting to 2 groups of 5 drowing of counters on it):
recognise the
language of Use of counters etc to show.
doubling linked, 10




00000 co0co0

Concrete Pictorial Abstract
Year 2 Count the groups, use a range of Chudmmmulwrepmwﬁamws}mrcmmnng, Count in multiples aloud.
CO'WIUHQ/ ll ke th;s'i&s;sw;hm o .mAJ.lupl.e&. WFMISWWWMI
m o ® 0o 0O : 2,4,6,8,10
Recapping and, | | ——— o 5,10, 15, 20, 25, 30, 35
building on their N AR ll\ Ii\ O 0,3,6,912,15
Lorstandi manipulatives ‘
af counting in
2s, 5s and 10s.
Introduction of
the
inlicati
sign

Use alongside the written 4 lots of 3, 4 groups
of 3 and, the introduction of the multiplication
sign. 4 x 3. Understanding the equal signs to he
the equivulent of (the whole).




Draw and make representations 2x4=8
Draw <4 oshow2x3=6

Use of arrays and the bar model.
Draw in different rotations to find,
eee Eé
0@ tati inlicati
sentences.

@ &

® @&

® ®

o

2 lots of/ groups of &4 = 8




4x2=28
4

=8
=4
2x4

2xh




Concrete

Pictorial

Abstract

Year 3 Use of arrays with counters. Comtinue
3, 4 and 8 times| to develop understanding of cumlative.
table.

3 Times Tahles:

[OI515T5) 8988
0000

1[2]@]4]s]|@] 7
0 |@[ 1=« [@]w6]| 7
@] 22| 23 || 25| 26 |@)
3|52 |@] ]| |@)] 7

41|42 |43 |4a|a5| 28| 47

@] 0
19|20
20 |G
39|40
43|50

HOABGE

4 Times Tables:

41 ]| oeeeeee
o0000®
[2]3]@]s]s][7[@]2]w ’...'.

n [@] 15|15 |@] v 8 [0 |®
2] [m 0] || [@]m 000000

5 |@) 35 34 35 |G| 57 ] 38 [ 39 | @)
a1 |2 43|@] 45|46 D

24 28 32 36 40
44 48 52 56 60




1]2]s]els]s]|7|@®|o]0

25|26 | 27| 28] 29[ 30
31|@)] 33| 34| 35| 36 [ 37| 38 | 30 | @

41 42| 43| 44 | 45 | 46 47@ 49 50
S 51|52 |53 54|55 |E)]| 57 | 58 | 59| 60
8 16 24 32

6162 6365 66|67 (68|69 | 70

7 |@| 7|77 |7 |87 |@

81)82(83|84(85|86(87|88(89|90
8 16 24 32 40 91| 9293|0405 (96| 97|98 |99 100

48 56 64 72 80

l l I I l l

2 digit numher
ng,w1

with no
exchange and
to with an

4

383833.% g§
ssssssssseess
link with arrays to first introduce the
grid method.

4 rows of
10
4 rows of 3
¥ T | u
————oono
| |= ] 5]
[ n =]

: JE85 Move on to using
Base 10 to move towards a more

compact method.

4 rows of 13

Children can represent the work they have done
with place value counters in a way that they,
understand.

They can draw the counters, using colowrs to
show different amounts or just use circles in
as shown helow.

' (-I-XJ':vz

X 30

7 210

35

210 + 35 = 245




Move on to place value counters to

show how we are finding groups of a
numhber. There are two methods.

Method 1 builds on to- method, 2 to help,

in Year 4.

Method, one (linked, to- multiplication
heing the same as repeated, addition)

13 x4

13 lots of 4

13 groups of 4
13+13 +13 +13

Tens

0006 0




00

© 00 0

Obhjective Concrete Pictorial Abstroct
ALl multiplication| Use of arrays with counters. Comtinue
Jacts up to 12 x | to develop understanding of cumlative.
12
Year 4 Same use of strutgies as Year 3 Use of the formal written method
2 digit/ 3 digit | building to the formal written method.
numhber e
multiplied by a 1 -{_J,%
d_j,git, numhber Hundreds Tens Ones £ _2)
| T 24 é
] x 3 e
TSR 72 (00
IM 1 _—

636




o [ 3 x6=1 5 |
3tensx 5= 1 5 ter
O 000 e T

®
Ole = o

8
1oz
I-

©0
© 0

&)




x
Ol|ls o o

B ™ [ 245x4-0980

Hundreds Tens | Ones
=T OOOO
H
O
Multiplying three; Uszoﬁoowwers/arbd,knowl,uig,eoj 3x2 x4
3x 2 =6
-
Y 6 x4 =24
6
-
24
Obhjective Concrete Pictorial Abstract




Year 5

Multiplying a 4
digit number by,
a 1 digit numbher.

value and rounding to complete
1826 x 3

2000 x 3 = 6000 (How do they know

1826 x3=5478

Th




x |20 | 2
30 |600| 60
1120 | 2

Q00
QOO0

00 © 0

000
000

000 00

00

l:::::::::nc:n::::::nnn

b SRR R B

QOO0
OO0

00 00

000
000

QOO0

xnnnnnnnnnn_nnnnnﬂnunnnnnnnnnnl

a 2 digit number

Multiplying a 2

00 00




4
120
8

30

200
6,000 | 900

X
30
2

Abstract

©
©
O
O
O

Pictorial

©
©
©

Concrete

Multiplying a3 |
a 2 digit number

Obhjective




Year 6 Use of same strategies as Year 5. Use of same strutegies as Year 5.
4 digi | TTh = Th H T O
multiplied by a 2
digit numhber 2 / 3 °
X 2 8
2 1 9 1 2
2 5 3 7
5 4 / 8 0
1 1
7 6 6 9 2
1
Multiplying | Use af the place volue grid to support Remind the children that single
to 2 decimal Line up the decimal points in the
places by a | 2.14 x 3 question and the answer:
T (o] Tth | Hth Thth 3 ' l q
Still ® o o9 x 8
repeating the * @ 5 .
idea \,2- I i_:) 2
[« o mw [ o [ me
0
e o0 90
. o0
0
20
S




-]

)
e
o |,
00 |?
e 06 |
E
g

Concrete

Abstract

Year 1

Use af concrete objects and counters:




In;troduot'ion Use af concrete objects and counters to support | Use of drawing to support knowledge of Writing/ orally saying what they,
of grouping, | groups of: groups af: see. There are 4 groups of 5:
PEE0 | 0OeO
o} ) ) o o o) o} o}
O ©0\/O 0\/O ©0\/O0 O QYN YN ¥\ C e_o/\e_o/\e o/\¢ ¢
@) O o O
e e C_© e e e ¢ Use of the bar model:
Counters can be used on the har model
(drawing, circles etc)
| v |
ﬁ é [+ [ ] ]
s
Objective | Concrete Pictorial Abstract
Year 2
Division facts
linked to the
2,5and 10
times tables
Undustwldu. in There are 20 apples altogether. There are 20 apples altogether. TheTrE are 20 afple; altogfeéher_
. . €y arg put In bags or 0.
g/wil.%i,wwl' They are put in bags of 5. They are put in bags of 5. Howyman;bags ar; o

s divisi

How many bags are there?

How many bags are there?




with the use Use af circles to group or share. Use of the bar

rave | D OOO® ol 20+5=4
OOOOO -

OO0

Use af counters and arrays.
@ 0\/© ©0\/O0 0\/O O
o O @) @)
© 0/\0 O/\0 O/\0 O
00000
00000
00000
00000
Objective Concrete Pictorial Abstruct
Year 3
Division facts
Jorthe 3, 4
and 8 times




Year 3

Divide 2
digits by, 1
(sharing with

OO 0000
QO 0000

Drawing of the place value grid:

00 0000

OO 0000

Use of the part whole model:

| 48+2=24 |

I

Concrete

Pictorial

Abstract




[ = | 52+4=13
Sharing, 2 —
digitby1 | | —
digitwith, | | —
exchange
QOO 000000
OOM 000000
=) 000
(&) 000
o 000 52
o 000 | r |
F B Y
Sharing 2 | Use of counters to support understanding
by | 53 | 53+4=1311]
digit with. | 23 divided by 3 (continue with the idea of L
131131131 13 wmoymwpmmyaa&
alongside question to support.




QOO 0000000
OO

DI 000000
Tens . ones |
FEGE T
© 000 PN
© 000
Q00 0000000 O 000
®®) O 00000
Tens _
© 000
© 000 P
(® 000
© 000
Sh(mng,3 = = - Without remainders:
digits by 1 | Without remainders: 844 ©0 |0 |0 .
digi with no 1 6o/ |0 844 + 4 =21
and 844 +4 =21 ’ 171717 [ool0 (@ -
remainders H [
844 o000 |©
A o0|© O
2122|2990 |O
o000 |©

With remainders;:




Pictorial

Ahstract

52+4=13 |

113




4]2]6o |

e el

Encouwruge the use of writing
down their times tables to

Abstract

Pictorial

ﬁ QQQHQJ

Tens

T

09 0@

@I®)[ICT)

H

Th

©9©90009

©9 @9 0100

©—Q0) (09

3 or 4 digit
by a1 digit
with
exchange

using the

Jormal

written
method

Obhjective. | Concrete




Year 6 8 6 r 2
Short =
division but 514 3 2 Move onto
with divisions with o remainder. Once
remainders hegin to express as a fraction or
as decimals decimal
and, fraction according to the context.
1 8 61/5
59 3 °1
With the above, recognizing that
one fifth is equivalent to twor
tenths so the answer is also
186.2
1 4 . 6
16 21
3 55511 . 0
Instead of using physical counters, children Children will use long division to
can draw the counters and circle the groups on divide numhbers with up to 4
Long a whitehowrd, or in their hooks. digits by 2 digit numhers. The
division use of help hox to support:
Use this method to explain what is
happening and as soon as they have 4567 divided, by 26
understood, move on to the ahstract method
as this can he time consuming. Help Box:
10 x 26 = 260

5x26 =130




ST FTS 2544 + 12
®0 oo ©0 e How many groups of 12
2099 2°®  thousands do we have?

None

Exchange 2 thousand for 20 hundreds.

-
- - e

0
s 932 12[25aa
°332.

eese

How many groups of 12 are in 25 hundreds?
2 groups. Circle them
We have grouped 24 hundreds so can taks
them off and we are left with one

»

88800 ole e

esoe “cee 12|2544
AT
® 1

oeee

Exchange the one hundred for ten tens so
now we have 14 tens. How many groups of
12 are in 147 1 remamdefz

””993& o 12[2543

ok

eeoe &g _122_
Exchange the two tens for twenty ones so
now we have 24 ones. How many groups of

12
021 :

oeeeo . 2 ‘ 24? 2

u
.J.L

Use of factor
trees to support

(recognizing the relationship to
ahove)
2x26 =52
1x26 =26

Use their knowledge of
multiplying by 10 and, 100 and,
that division is repeated
subtruction:

5&7
—}g—eoo Cioo)
P iciE
Sizoc Mses

P (2

520 (20)
———r

Or use of factors (factor tree that
would have heen taught

previously)




(25) (25
(&) (& @ @

4565 divided by 5 and then divide by 5 again. 4567 divided by 2 = 2283.5
2283.5 divided by 13 = 175 r 17




